The Training Times
September  2005         The Monthly Training Publication for Meridian Services, Zenith Services and Pinnacle Services
FIRST AID/CPR CLASSES in September:

CPR & FA:  Sept. 7th from 9:30am-3:30pm in the Metro Office
CPR & FA:  Sept. 13th from 4:30-8pm and 15th from 5-7:30pm at the Metro Office

CPR & FA:  Sept. 14th from 9:30am-3:30pm in the St. Cloud Office 
September Training and Staff Meetings

August Staff Meeting “Topic of the Month:” Cultural Diversity
August First Monday “Topic of the Month:”   Consumer Rights (Presented by Cheryl Vennerstrom)
September 7
Spring Brook Staff Meeting

at Spring Brook

12:00 to 2:00 PM

September 7
Maple Lake Staff Meeting


at Maple Lake

12:30 to 2:30 PM
September 8
Plymouth Creek Staff Meeting

at Plymouth Creek
5:00 to 7:00 PM

September 12
Second Monday Training


at Metro Office

6:00 to 8:00 PM


September 13
Girard Staff Meeting


at Girard


5:00 to 7:00 PM


September 14
Eidelweiss Staff Meeting


at Eidelweiss

2:00 to 4:00 PM


September 14
Aquila Staff Meeting


at Metro


5:00 to 7:00 PM


September 15
Logan Staff Meeting


at Logan 

3:00 to 5:00 PM

September 15
Timber Crest Staff Meeting

at Timber Crest

5:00 to 7:00 PM

September 15
Zenith Staff Meeting


at Zenith


5:00 to 7:00 PM

September 19
Plymouth Creek Staff Meeting

at Plymouth Creek
9:00 to 11:00 AM

September 19
Silver Lake Staff Meeting


at Silver Lake

5:30 to 7:30 PM

September 19
Golden Hills Staff Meeting

at Golden Hills

6:00 to 8:00 PM

September 20
Management Meeting


at Monticello

10:00 AM to 12:00 PM

September 20
Northwood Staff Meeting


at Northwood

5:30 to 7:30 PM


September 21
Green Fields Staff Meeting

at Green Fields

1:00 to 3:00 PM

September 21
Olympia Place Staff Meeting

at Olympia

6:00 to 8:00 PM


September 27
Wirth Park Staff Meeting


at Wirth Park

9:30 to 11:30 AM


September 27
Bassett Creek Staff Meeting

at Bassett Creek

5:00 to 7:00 PM


September 28
Diamond Lake Staff Meeting

at Diamond Lake

9:00 to 11:00 AM

Community Integration Report

Supporting Children and Youth with Disabilities in Integrated Recreation and Leisure Activities

by Pam Walker and Bonnie Shoultz, Center on Human Policy

Children and youth with disabilities need opportunities to enjoy recreational and leisure activities with others their age who do not have disabilities. (Schleien & Ray, 1988). Parents and children have always known the importance of integrated activities. Ask any group of parents, and they will tell you about informal ways - often creative and ingenious - in which children with disabilities have been involved in neighborhood play.

This involvement may require some thought and commitment on the part of parents or children, as when a family installs a swimming pool and invites everyone over for swimming parties, or when a group of children reinvents a child's wheelchair for use as a "car" in their games. Spontaneous play and friendships within the neighborhood are often some of the most cherished experiences for any of us, whatever our abilities.

Organized recreational activities are another important experience for children. Too often, children with disabilities do not get to participate in sponsored activities (such as Scouting, sports, dances, art classes, and camping) with non disabled children their age. Often, needed support is not available unless a children their age. Often, needed support is not available unless a parent provides it (Walker, 1990). However, many agencies are now looking at how to provide this kind of support, as opposed to support for activities limited to children with disabilities. This article will explore some of the components of support for such participation, including a) supports based on a value or belief in integration for all, including children and youth with severe and multiple impairments; b) supports that promote social interaction and friendships; and c) supports that are both individualized and flexible.

Integration for All
Efforts to provide support for integrated recreational experiences must be based on the belief that integration is possible for all children (Lord, 1981). Agencies and individuals providing support must accept the challenge of figuring out (along with the child with disabilities, the family, friends, and others who know him or her well) how best to promote participation and interaction, and how to help make this possible.

As long as children who are seen as having severe or complex disabilities are not provided support for integration, all children are vulnerable to a return to segregation. However, accepting the challenge of integration for all will mean more and better opportunities for children whose disabilities are viewed as mild or moderate.

Supports that Promote Social Interactions and Friendship
Friendship are vital to a happy life. Therefore, integration must include a social as well as a physical dimension. Recreation and leisure activities allow people to have fun, relax and meet others who share similar interests and may become friends. Often, however, when people with disabilities attend activities in integrated settings, they experience little or no social interaction with the people around them.

To promote interaction, someone may need to provide support to get the child involved with other children and to create opportunities for friendships to grow (Walker & Edinger, 1988). There are a number of ways to accomplish this.

· Involvement with other children. The persons providing support should, where possible, get to know the non disabled children, engaging them and providing a connecting link between these children and the child with disabilities. Such a facilitator should not be seen as the person who relates only to the child with disabilities.

· Modeling for others. The person providing support should be aware that his or her interactions with the youth with disabilities can serve as model for other children and adults. This may be particularly important in assisting others in areas such as communicating with the person, and responding to behavior that does not appear appropriate to the activity.

· Backing off. Often, interactions occur without any involvement of a support person. At times, in fact, the presence of an adult may inhibit interactions, and it may be necessary to "Back off" and let things happen on their won (Savard, 1988).

· Interactions in the context of activities. It is essential to observe the interactions of others in the setting. For instance, what types of interactions occur, and at what times? Some activities are more conducive to getting kids together than others. The person providing support must notice and promote opportunities for interaction; even if that means revising plans for teaching skills to allow for spontaneous play. Not all interactions are verbal. Cheering together, sitting together and watching an event, and working as a team to build something are examples of nonverbal interactions.

· Opportunities for friendship. Integration is no guarantee that friendships will develop between children. However, integrated leisure and recreational activities, given adequate and proper support, can provide many opportunities for children to have fun, get acquainted, develop friendships, and experience increased bonding in neighborhoods, schools and communities.

Individualized and Flexible Supports
Individualization and flexibility means that the types of support should be based on the needs of the particular child, and should be adaptable, taking into account the child's changing needs (Schleien & Ray, 1988; Walker & Edinger, 1988). Key elements of individualized and flexible supports include the following:

· Getting to know the child and teen. This is a first and most important step in the process. It is important to see support as occurring within the context of a relationship. In this context, determination of the most helpful kinds of supports, and which strategies will work best with this young person, is likely to take time.

· Teaching needed skills. Skill acquisition, while important, needs to be balanced with other aspects of social interaction, and should not determine the exact nature of the child's participation in an activity. Several points need to be made:

a) Skills must be learned within a context, not in isolation (e.g., not just using basketball drills, but learning basketball within the context of a game, with rules and regulations, teamwork, etc.);

b) Skills and behaviors indirectly associated with an activity are important (e.g., learning to cheer for a team on the sidelines with teammates or to celebrate a team victory, as well as learning the game);

c) Children need varying amounts of time to learn new skills, routines and activities.

· Adapting activities/partial participation. Use of adaptations and partial participation allows all children to take part in a wide range of activities (Baumgart, et al., 1982). One type of adaptation is a change in the nature of an activity, with an emphasis on cooperation vs. competition.
The types of adaptations used may serve as models for others in the activity, who may imitate and/or come up with new or different ways to involve the child.

· Offering help only when needed. Too much support, particularly by an adult, can create barriers. The child may not learn what is needed in the setting or activity, and others may not get involved or learn how to help the child. It is important to be conscious of a child's needs for direct support and to know when to back off.

Conclusion
Over time, all children, including those with the most severe disabilities, can be assisted with needs for greater participation in activities and more interactions with others. The assistance does not necessarily require people who are specially trained in developmental disabilities or recreation (Schleien & Ray, 1988). While the "experts" may help provide direct or indirect support or consultation, what is needed is: People who know the child, or who are willing to get to know the child well; enthusiastic people knowledgeable about the particular activity; people who are willing and able to involve themselves with everyone in the activity, not just the child with disabilities; and people who are committed to the person with a disability, and to facilitating his or her participation and integration. AS with integration, development of spirited commitment often takes time, and will only occur as people get to know children and youth with disabilities, learn ways they can participate and interact with others, and recognize the benefits for all people in the activity or setting when children with disabilities are assisted with participation (Schleien & Ray, 1988).

________________________________________________________________________

Community Integration

THERE ARE 5 DIMENTIONS TO COMMUNITY INTEGRATION:

1.  Community Presence:
Physically “being there at ordinary places where typical activities are taking place.

2.  Community Participation:
Interactions with others and having access to acitivities.

3.  Skill Enhancement:
This involves practice of skills in real settings and beings allowed the dignity of taking risks.

4.  Image Enhancement:
Which is looking good “fitting in” with others; encouraging good grooming.

5.  Autonomy and 

Empowerment:  
This is simply having choices, always having choices and being a part of making decisions that affect the person’s life.

INTEGRATION IS IMPROVED WHEN:

1.  People with disabilities have the same number and type of community contacts as

non disabled people.

2.  Residents have friendships with others who are not paid staff or volunteers.

3.  Individuals select program objectives and activities.

4.  Individuals actively participate in community activities like voting (if possible), volunteering, civic groups, etc.

5.  When support services provide the need to function as independently as possible.

6.  Disabled people engage in activities that provide appropriate role models, also exposing residents to non segregated programs so that they may have the opportunity to imitate appropriate behavior.

7.  It has been documented that non-disabled persons develop a more positive attitude towards persons with disabilities by recreating with them, as well as possible, a more realistic understanding of what disabilities are and their fears are lessened.

* *Community Integration has come about in the past 10-15 years in reaction to the years of segregation that people with disabilities have experienced.* *

Normalization Means…

Normalization means…a normal rhythm of the day


You get out of bed in the morning


You get dressed, and leave the house for school or work; you don’t stay home


In the morning you anticipate events; In the evening you think back on what you’ve accomplished


The day is not a monotonous 24 hours with every minute endless


You eat at normal times of the day and in normal fashion


Not just with a spoon, unless you are an infant, 


Not in bed, but at a table; Not early in the afternoon for the convenience of staff

Normalization means… a normal rhythm of the week


You live in one place; you go to work in another


And participate in leisure activities in yet another 


You anticipate leisure activities on weekends


And look forward to getting back to school or work on Monday

Normalization means… a normal rhythm of the year


A vacation to break the routines of the year


Seasonal changes bring with them a variety of types of food, work, events, and sports

Normalization means…normal developmental experiences


In childhood, children (not adults) go to summer camp


In adolescence, one is interested in grooming, hairstyles, music, and friends


In adulthood, life is filled with work and responsibilities


In old age, one had memories to look back on, and can enjoy the wisdom of experience.

Normalization means…having a range of choices


Wishes, and desires respected and considered


Adults have the freedom to decide where they would like to live


What kind of job they would like to have, and can be best performed


Whether they would prefer to go bowling with a group, instead of staying home to watch TV

Normalization means…living in a world with two sexes


Children and adults both develop relationships with members of the opposite sex


Teenagers become interested in having boyfriends and girlfriends


Adults may fall in love and decide to marry.

Normalization means…the right to normal economic standards


All of us have basic financial privileges and responsibility


All of us are able to take advantage of getting paid, such as childhood allowances, 



old age pensions, and minimum wage regulations 


We should have money to decide how to spend it; on personal luxuries or necessities

Normalization means living in normal housing


In a normal neighborhood


Not in a large program for 20, 50, or 100 other people because you are disabled


And not isolated from the rest of the community


Normal locations and normal size homes will give residents better opportunities for successful 




integration within their communities.

-Taken From “The Normalization Principle,”  by Bengt Nirje

University Park Press, Baltimore, 1980.
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